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On the Leading Edip Tennessee's New

Early Childhood Teacher Licensure Standards
John M. Johnston

Memphis State University

During the eighties Americans have witnessed a phenomenal increase

in early childhood programs including early childhood special education

programs, kindergarten education in all states, expansion of child care

services for infants and toddlers as well as for preschoolers, private

preschools, intervention programs for young children deemed at risk for

school failure, and special public school programs for children before

kindergarten. Increasingly, there is awareness and recognition that the
early primary grades are a unique and integral part of a child's total school

experience (NASBE, 1988).

In recognition of the increased need for qualified early childhood

teachers, professional organizations including the National Association for

the Education of Young Children, the Association of Teacher Educators, the

Association for Childhood Education International, and the American

Association of Colleges for Teacher Education, and the National Association

of State Boards of Education have published or are developing policy posions

regarding standards for early childhood teacher educaon and teacher
licensure. These early childhood policy documents reveal trerds toward a

more integrated model of early childhood curriculum; toward a greater

recognition of the critical nature of play in the early childhood classroom;

toward a greater concern for the child's overall development, instead of a

narrower focus on academic skill acquisition; and toward a more family

centered perspective on the relationship between school and parents. These

trends reflect a changing view of early childhood teacher's roles, and the

knowledge, skills, and dispositions necessary to perform those roles.
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Recognizing the importance of these trends, and as part of an overall

revision of all state teacher licensure standards, the Tennessee State Board of

Education recently approved a new teacher license for early childhood

education (grades PreK-3) for teachers who work with children from birth

through age eight (see Appendix). The specific early childhood teacher

endorsement standards were developed by a broad based State Board of

Education ad hoc sub-committee that included kindergarten, primary, and

elementary school teachers, school principals, early childhood supervisors

and curriculum coordinators, school superintendents, child development

specialists, reading specialists, special education coordinators, and college

and university early childhood teacher educators. Hearings on proposed

standards were held and the committee produced a number of revisions

before the final document was approved in May, 1990.

The Tennessee State Board of Education has approved early childhood

teacher licensure standards that recognize and account for the channg view
of early childhood education. The new license puts Tennessee in the

vanguard of the field with four other states who now license teachers to work

with children from birth through age eight. The new license places special

emphasis on knowledge of human development, an early childhood teacher

variable known to affect child outcomes. The new standards will require

early childhood teachers to be more child centered in the plans and activities

they use to support child growth, development and learning. Early childhood

teachers endorsed under the new standards will be more family centered and

less school centered in relations with parents. These teachers will be much

more knowledgeable about child observation and assessment, and will be

expected to make professional judgments about the utility and

appropriateness of evaluation procedures. The new early childhood teacher

licensure standards reflect a national trend toward a more integrated view of
early childhood curriculum and instruction.

The balance of this article presents an overview and analysis of the newly

approved Tennessee early childhood teacher licensure standards. The

general structure of the license is presented and then four distinguishing
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characteristics are identified and discussed. Where appropriate, the early
childhood endorsement standards will be contrasted with the K-8 elementary

teacher endorsement standards.
Overview of the Standards

The new Tennessee early childhood education (grades PreK-3) licensure

standards are designed to endorse teachers for work in programs se.ving

children from birth through age eight. Future early childhood teacher

education programs in Tennessee will now be shaped by 90 goal statements

detailing the knowledge, skills, and dispositions expected of a teacher seeking

initial licensure. These goal statements or standards are organized into
eleven broad categories: human growth, development, and learning, family

and community involvement; planning and facilitating development;

communication and language arts; reading, mathematics; social

studies/history; science; health and safety; physical education; and arts

education. Four characteristics clearly distinguish the newly approved early

childhood teacher licensure standards from other Tennessee teacher
licenses.

Unieue Characteristics of the Standards

First, the standards contain increased emphasis on child development,

in this case development of young children from conception through eight

years. The human growth, developmee.; and learning standards are in

harmony with the national trend toward more developmentally appropriate

Dractim in early childhood education(Bredekamp, 1987), that is, the

application of child development knowledge to program practices. In fact,

this specific terminology is employed in eight standard statements and clearly

implied in a number of others. The application of child development

knowledge to program practices is integrated with at least twelve related

standard statements in six different categories that address the teacher's
knowledge and ability to observe and assess young children's behavior,

learning, and development. A strong emphasis on knowledge of

5
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development, growth, and learning of young children from birth through age

eight is a clear foundation and hsalmark of the new Tennessee early

childhood teacher licensure standards.

The strong emphaths on lmowledge of child development that is built into

the early childhood license is not found in the K-8 elementary education

teacher licensure standards. The elementary license human growth,

development, and learning category contains fewer (n=8) standard
statements and unlike the early childhood standards, does not address

teacher knowledge and skills regarding the factors influencing child

development, the role of play in child development, diagnosis and evaluation

of individual child needs, the limitations and utility of screening tests, and
understanding of child assessments and ability to interpret their results.

Second, and one of the most striking features of the the Tennessee early

childhood teacher license, is the strong emphasis on applying knowledge of

the young child's development, growth, and learning in relation to the family

and community. Family and community involvement comprise a unique

category containing 14 standard statements. Moreover, standards regarding
families and parents are also integrated within other categories. There is a

related emphasis on knowledge of multi-cultural families, and

communication with families about the young child's life in school. As was

the case with child development, teacher knowledge and skills related to

parents, family, and community is also a central feature of the new

Tennessee early childhood teacher licensure standards.

Tennessee's elementary and the early childhood teacher licensure

standards illustrate vastly different perspectives on what teachers should

know about and be able to do in order to work effectively with families. The

elementary license contains only one reference to parents: part of one

standard statement that requires, in addition to three other topics, that
teachers have an understanding of parental influence on a child's
socio-emotional development. No other standards address this vital area; in

fact, the words family, home, and community do not even appear in the

elementary teacher licensure standards.

6
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In contrast, the early childhood teacher licensure standards include
eleven standards specifyliv a broad range of necessary teacher knowledge,

skills, and attitudes about working with children'aparents, their homes and

their communities. Under these standards earli childhood teachers are
expected to be articulate advocates and interpreters of developmentally

appropriate education programs for young children. They will have a

working knowledge of community services for young children and their

families, and will see themselves as but one member of a professional team.

They will have strong theoretical and practical knowledge of fams and the
roles played by families and schools. They will understand cross cultural
family patterns, and will be able to use this knowledge to exchange

information with family members about the child's experiences at home and

school.

Third, the Tennessee early childhood teacher licensure standards

contain a pervasive emphasis on teacher knowledge and skills related to

observation and assessment of children. This emphasis is expressed through
twelve standard statements distributed across six categories. These
standards specify new teacher roles and expectafions for assessing children's

growth, development, and learning. Early childhood teachers licensed under

the new standards must be able to observe, record, assess, and interpret

children's growth, development, and learning. Moreover, they will be

expected to have the knowledge and ability to make judgments about the

appropriateness and utility of different evaluation procedures and

instruments. These new early childhood teachers will be expected to take a

family centered rather than a teacher centered approach to child assessment

and goal setting. The new early childhood teachers will understand that the

primary purpose of observation and assessment is for the purpose of planning

developmentally appropriate programs for young children. Assessment in
subject matter areas is conducted for the purpose of individualizing

instruction. Moreover, early childhood teachers are expected to be able to

7
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participate and assist in family centered assessments in order to develop and
implement an Individualized Family Service Plan or an Individualized

Educational Program for young children with special educational needs.

The Tennessee early childhood teacher license's expansive perspective

on necessary teacher knowledge and skills regarding assessment is in step

with the current national trend; however it stands in stark contrast to that of

the K-8 elementary teacher licensure standards. The elementary license
includes only two standards that directly address teacher knowledge and

skills of assessment. These require that K-8 elementary school teachers need

only have the ability to observe human behavior and assess student rrcidiness

and achievement in reading.
A fourth characteristic of the Tennessee early childhood teacher

licensure standards is the expanded and explicit professional communication

role teachers of young children must assume. Early childhood teachers

licensed under the new standards will be able to articulate the spaial nature
and needs of young children and programs that serve them, and will be able

to advocate necessary support from parents, professional colleagues, and

members of the local community. The early childhood license integrates

teacher communication, assessment, and parent relation skills in several

standards. In contrast, the K-8 elementary endorsement standards do not
address tkacher communication beyond the professional education core

required of all prospective early childhood, elementary, and secondary

teachers.

In summary, adoption of these birth through age eight early childhood

teacher licensure standards places Tennessee on the leading edge of state

early childhood certification reform efforts. The Tennessee standards employ

the unique characteristics and needs of chiidren birth to age eight as a

primary knowledge base, and have recognized that this requires a

free-standing certification that is distinctive from an elementary
endorsement. The Tennessee early childhood standards are well grounded in

the knowledge base about young children and their education, and they give

clear recognition to the es mtial developmental and educational

8
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characteristics of programs for young children. While the Tennessee

standards could be less subject matter specific, integration of content is a

common theme across several standard categories.

Since teacher preparation institutions often plan programs to meet state
certification standards, adoption of these early childhood standards will

require that early childhood teacher education programs be substantially
different from programs that endorse teachers seeking K-8 elementary

teacher licensure. For example, of the 90 standard statements that define the
early childhood endorsement, 42 standards (47%) are not contained in the K-8

elementary endorsement. Thus, the State Board's adoption of the early
childhood teacher licensure standards will define educational expectations

for public and private early childhood teacher preparation programs in

Tennessee. The 1990 adopfion of early childhood teacher licensure standards

will increase the chances that teachers will be prepared in accordance with
high professional licensure standards, and will result in positive benefits for

Tennessees young children and their families.
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Approved by the State Board of
Education on November 18, 1988

LICENSURE

Teacher education programs, designed by institutions of
higher education, will consist of three components: (1) a
liberal arts component, as outlined in the section on
general education; (2) a program of professional studies, as
outlined in the section on professional education and as
further amplified in the sections dealing with the various
teaching areas; and (3) a program of study in the teaching
area constituting a major.

The general education core curriculum will constitute
approximately 50% of the 120 semester hours minimum course
work required to complete the baccalaureate degree.

The major in the teaching area will constitute no more
than 30% of the 120 semester hours minimum course work
required to complete the baccalaureate degree.

Institutions of higher education, including colleges or
departments of education and colleges of arts and sciences,
have the responsibility to design effective liberal arts and
teacher education programs for teacher candidates. The
institutions, in accordance with their own governance
procedures, will make decisions regarding organizing
resources and designing teacher preparation programs to
address the knowledge and sk.,lls outlined in this document.
Teacher candidates will have adequate advisement in both
education and the teaching field.

The knowledge and skills listed in each licensure
section are broad goal statements regarding what is expected
of a teacher seeking initial /icensure; institutions of
higher education will develop more specific competencies
where appropriate.

All programs of teacher education, both undergraduate
and graduate, and the institutions providing these programs
must be approved by the State Board of Education. Such
programs must ensure that candidates have opportunities to
attain the knowledge and skills specified by the State Board
of Education, have internship or student teaching
experiences in accordance with guidelines established by the
State Board of Education, and meet other standards,
procedures, and guidelines established by the State Board of
Education.

Teacher candidates seeking initial licensure must
complete successfully any candidate assessment as provided
by the State Board of Education and must be recommended by
an institution of higher education with an approved program
of teacher education.

ii

1-1



Approved by the Stale Board of
Education on November 18, 1988 2-1

GENERAL EDUCATION

Teacher education programs of study will include a
liberal arts component to foster the personal intellectual
development of the teacher candidate. The sequence of
studies in general educationlyill be:well planned and broad
enough to permit teacher candidates to develop the-knowledge
and skills essential to experiencing-success, satisfaction,
and intellectual growth in teaching and in life. All
teacher candidates will demonstrate the following knowledge
and skills:

I. Enowledge and Skills Pertaining to All Areas

A. Awareness of information sources, and the ability
to integrate knowledge acquired from a variety of
sources.

B. Ability to use basic problem solving skills such
as identifying, defining, postulating and
evaluating, planning and acting, and assessing
results.

C. Ability to analyze and synthesize ideas,
information, and data.

D. Awareness and understanding of cultural and
individual diversity, and of humankind's shared
environment, heritage, and responsibility.

E. Ability to understand and respect other points of
view, both personal and cultural.

F. Understanding of one's own and others' ethics and
values.

G. Understanding of the appropriate role of
technology for gathering and communicating
information.*

H. Awareness of the interdependence among fields of
study.

*More specific knowledge and skills regarding data
management, computer assisted instruction, and accessing
information will be acquired in the professional education
core and in the major.

1 2
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II. Communication

A. Ability to send and receive messages, written and
oral, in standard English; ability to communicate
verbally and non-verbally.

B. Understanding of how ncl-verbal cues affect
listening; as a speaker, the ability to use non-
verbal cues in a positive way.

C. Ability to identify one's intended audience and to
communicate effectively with it, when speaking or
writing.

D. Awareness of diverse communication styles,
abilities, and cultural differences.

III. Humanities and the Arts

A. Awareness of various means of creative expression,
both within a given culture and across cultures or
languages.

B. Understanding of how human ideals, values, and
ethics can be examined and illuminated
figuratively.

C. Awareness of the past and current relationships
between creative expression and the societies from
which they grow.

D. Ability to open oneself to creative expressions,
to understand their basic premises, and to
understand how creators and critics make informed
qualitative judgments about them; ability to
formulate such judgments oneself.

IV. Social Science and Culture

A. Understanding of how social scientists create,
describe, disseminate, and refine new knowledge
within their disciplines.

B. Ability to apply social science methods in
appropriate situations.

C. Understanding of how governmental and social
institutions interact with each other and with
individuals.

D. Having an informed historical perspective,
including an understanding of how one's own
society developed and an awareness of how other
societies developed.

13
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E. Having an informed perspective on contemporary
issues affecting society.

V. Science and Technology

A. Understanding of how scientists and technologists
create, describe, disseminate, and refine new
knowledge within their disciplines.

Ability to apply scientific methods in appropriate
situations.

R.

C. Understanding of tne major ways that science and
technology have affected humans and their world.

D. Understanding of the power and limitations of
science and technology in a changing world;
awareness of how societies, institutions, and
individuals are responsible to see that technology
is used ethically and appropriately.

E. Awareness of contemporary scientific and
technological trends and implications for the
future.

VI. Mathematical Concepts and Applications

A. Understanding of how algebraic, geometric, and
arithmetic ideas are created, described,
disseminated, and refined.

B. Ability to apply mathematical methods in
appropriate situations, such as in science.

C. Ability to send, receive, and interpret
information which is presented graphically and
numerically.

D. Abilit to apply mathematical techniques to solve
real life problems.

Guidelines

T. The general education core curriculum will comprise
approximately 50% of the 120 semester hours minimum
course work required to complete the baccalaureate
degree. The knowledae and skills will be embedded in
the courses which comprise an institution's general
education and elective requirements.

II. Some of the knowledge and skills specified for specific
subject or grade level endorsements may be covered in
courses that comprise the general education core.

14
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Approved by the State Board of
Education on November 18, 1988 3-1

PROFESSIONAL EDUCATION

All prospectilie teachers will complete studies in
professional education. Professional education is a
lifelong undertaking that is ihitiated in-college course
work, refined in the field experienCes, and enhanced during
professional practice. The course 'Work and related field
and laboratory experiences will proltdde the prospective
teacher the knowledge and skills to develop the following:

I. Communication

A. Ability to demonstrate consistently the
communication skills of reading, writing,
speaking, listening, and-interpreting.

B. Ability to communicate in a clear and logical
fashion with students.

C. Ability to develop rapport with students, express
empathy, advise students, and assist students in
solving problems.

D. Ability to communicate and work effectively with
other professionals and para-professionals in
planning to meet stddent needs.

E. Ability to communicate and work effectively with
parents to elicit their cooperation in the
education of their children.

F. Understanding of the dignity and worth of students
from diverse cultural, social, ethnic, and racial
backgrounds and students with handicapping
conditions; ability to demonstrate that
understanding.

II. Instruction

A. Understanding of human growth and development
including cognitive, language, physical,
emotional, and social development.

B. Ability to identify long range instructional goals
and to sequence related short range instructional
objectives appropriate for developmental level and
subject area.

C. Ability to select, justify, and tmplement
curricular content and instructional strategies
appropriate to students needs; ability to plan for
instruction including the development of units and

16
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daily lessons; ability to use a variety of
research-based instructional strategies.

D. Ability to use textbooks and other printed
material effectively as instructional tools.

E. Ability to integrate resources,lefectively such as
community resources, resourcepersons,
audio/visual materials, andcomputers.

F. Ability to adapt instructional techniques to
students of diverge cultural backgrounds and to
students who have'special learning needs.

G. Ability to recognize the needs of exceptional
students and adapt curriculum, instruction, and
materials; ability to interpret IEPs end follow
through with indicated modifications.

H. Ability to correlate learning with real life
experiences.

I. Ability to recognize students with problems and
refer them to appropriate personnel for help.

J. Understanding of basic concepts of safety and
physical and mental health; ability to recognize
and deal with signs of emotional distress,
physical abuse, substance abuse, and communicable
diseases.

K. Ability to assist students in developing study,
time management, and test taking skills.

L. Ability to manage class and laboratory time
affectively, pace instruction, and organize and
manage varied learning groups simultaneously.

M. Ability to create a classroom climate that fosters
self discipline and cooperatioh; ability to use
various techniques for classroom and student
behavior management.

N. Understanding of fo:mal and informal methods for
evaluating student progress; ability to prepare
and use developmental and age appropriate and
varied means of assessment; and ability to apply
the results in planning instruction.

0. Ability to interpret and communicate results of
formal and informal studeht assessment to
students, parents, other teachers, and
administrators.

17



III. Professional

A. Understanding of the legal and ethical
responsitalities of the-OrofesSion.

B. Understanding of the influenöd:of sicy'ficant
political, economic, and Socid-Cultural influences
on American education..

C. Understanding of the school's operation with
regard to structure, organization, and management.

D. Ability to evaluate curreht educational issues and
trends in the light of-historical and'Scientific
understanding of educational thought and practice.

E. Ability to make profeisional judgMents based upon
student characteristics, curriCular.content,
ethical principles, and educational research.

F. Ability to evaluate one's own teaching strategies
and philosophy, and modify on the basis of self
evaluation and the evaluation of others.

G. Awareness of research, publications, and
professional organizations in education and the
teaching field, and the need for continued
professional growth.

IV. Computers and Technology

A. Understanding of the appropriate use of computers
and other technology in instructional programming;
ability to integrate the-use of technology into
the on-going instructional program; and ability to
assist students in using technological devices.

B. Ability to use the computer for computer assisted
instruction (e.g., problem solving, locating
information, drill and practice, simulations,
tutorials, and other learning experiences).

C. understanding the use of the computer for
management of school data (e.g., student
enrollment, student performance, and grade
reporting); ability to use the information
generated.

V. Application of Subject Area Knowledge

A. Knowledge of the subject area in sufficient depth
to be able to organize instruction and convey
information clearly to students.

18
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B. Knowledge of pedagogy appropriate to the teaching
field.

C. Ability to analyze, synthetize, evaluate and
apply knowledge of'sublect-area(sy in teaChing.

Guidelines

I. Field experiences designed toAntroduce theprospective
teacher to a variety of*hOOINgettingti,learners, and
routine activities- will'bej4tOgrOVIii 0404-as
possible into course work ,ta)esielptiiii to th* internship
or ttudent -teaching. Suchfigd4iiierian'Oet -will be
well structured and have clearly articulated purposes;

II. These knowledge and skills will bp,intic!duced in cburse
work in the professional educatioi.core and:mill be
refined in the internship Or sttident teaching
experiences.

III. Knowledge and skills in the professional education core
are common to all teaching areas; the applidation of
the knowledge and skills to specific teaching areas
will be embedded in the course work and related field
experiences.

Iv. Some of the knowledge and skills specified for specific
subject or grade level endorsements may be covered in
courses that comprise the professional education core.

V. Prospective teachers will be identified as early as
possible in the college experience in order to
facilitate socialization into the profession.

VI. Academic advisement concerning teaching as a career and
the appropriate course selection for prospective
teachers will be readily available.

1 9
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EARLY CHILDHOOD EDUCATION (PreK-3)

Prospective teachers in early childhood education will be
able to understand and apply knowledwkof,huMan growth and
development of young children frombirth 'through age eight;
plan and develop appropriate deveIcipme4014t6graMs,
environments, and teaching strategieincthe
prekindergarten, kindergarten and barly'eleMentary grades;
and integrate knowledge across the educational program.

The early childhood teacher will demonstrate the following
knowledge and skills:

I. Human Growth, Development, and Learning

A. Understanding of physical development of young
children, including variable growth and behavioral
patterns during prenatal; perinatal, infant,
toddler, preschool, and the early primary years.

B. Understanding of cognitive development and that
early experiences of children contribute to
individual differences in cognitive development.

C. Understanding of communication, speech, and
language development, both receptive and
expressive, from birth through age eight.

D. Understanding of emotional, social, and value
development including formation of identity and
development of self esteem in the young child.

E. Understanding of the importance of play and of
active involvement in sensory and motor
development and their influence on later
cognitive, perceptual, and language skills.

F. Understanding of biological and environmental
factors which influence development and of
exceptionalities in motor, sensory, cognitive, and
psycho-social development in the young child.

G. Ability to observe and record human behavior and
to identify patterns of growth and development for
children birth through age eight.

H. Understanding of assessments of young children and
ability to interpret results.

I. Ability to diagnose, evaluate, and interpret
individual child needs, capabilities, and
expressed interests.

20
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J. Understanding of the-utility and the limitations
of screening tests 'adMinistered to young children.

II. Family and Community Involvement

A. Ability to articulate a personal philosophy and to
demonstrate interest an0 enthusiasm regarding the
education of young children.

B. Ability to articulate the-rationale for
developmentally appropriate education programs for
young children and community support for such
programs.

C. Ability to articulate the concept of developmental
delay and the rationale for early intervention
services to children who are developmentally
delayed or at risk of developmental delay.

D. Understanding of the role of related disciplinbs
in service delivery to young children; ability to
work as a member of a multidisciplinary team.

E. Knowledge of the services available to the family
and the child which provide information, support
and related services.

F. Ability to work with child and family service
providers, both public and private, volunteers,
and parents in the implementation of a coordinated
educational program and related services

G. Ability to explain to parents the nature and
normal sequence of child growth, development, and
learning.

H. Understanding of the role of parents as primary
care-givers and informal teachers of young
children.

I. Understanding of the culture, values, and
traditions of major racial and ethnic groups in
America; ability to relate to parents and family
members of children from various racial and ethnic
groups and to involve them in the child's program.

J. Ability to assist children and their families in
transition from home to community-based services,
from infant/toddler to preschool services, and
from preschool to school.

21
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K. Knowledge of family systems theory; understanding,
of how the young child affects And is affected by
parents, siblings, the extended family, and the
community.

L. Ability to include families in evaluating-the
child's progress, identifying strengths and needs;
and in setting goals.

M. Ability to report assessment results in a clear
and supportive manner to family members and other
appropriate professionals.

N. Knowledge of special education services for the
young child including prevention, early
intervention, integration ihto normal
environments, and referral to specialized
programs.

III. Planning and Facilitating Development

A. Ability to observe, record, and assess young
children's behavior for the purpose of planning
developmentally appropriate programs,
environhents, and teaching strategies.

B. Understanding of and ability to use theories of
learning, development, and assessment in planning
developmentally appropriate programs,
environments, and teaching strategies.

C. Ability to identify and establish developmental
goals and objectives appropriate to the
development of. young children.

D. Ability to develop and implement an integrated
program and schedule which focuses on children's
developmental needs.

E. Ability to foster learning through symbolic and
dramatic play and to create a stimulating
environment which provides opportunities for
learning including the use of manipulatives,
learning centers, and concrete experiences;
ability to relate learning through play to real
life experiences.

F. Ability to assist young children in thinking,
solving problems, making decisions, and becoming
independent learners through appropriate teaching
methods including play, open-ended questioning,
group discussion, problem solving, cooperative
planning, and inquiry experiences.
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G. Ability to demonstrate flexibility in dealing with
the developmental changes of young children'and to
foster positive child/teacher relationships.

H. Ability to develop and provide varied
opportunities for creativity and self-expression.

I. Ability to demonstrate individual and group
guidance and social interaction skills-which
assist children in developing positive self
esteem, self control, and constructiva interaction
with peers. Ability to create a positive learning
climate by demonStrating confidence and enthusiasm
in interactions with young children.

J. Ability to make adaptations to the schedule,
teaching style, and guidance techniques to meet
the individual differences of children in group
settings.

K. Ability to work with colleagues in planning and
implementing learning environments and integrated
learning units.

L. Understanding of different approaches ix.,
educational program planning in early childhood
settings; ability to apply and adapt them to meet
the developmental needs of individual children.

M. Ability to provf,de opportunities in family
awareness, career exploration, and community field
trip activities which assist young children to
establ'sh personal identity.

N. Ability to integrate community, school, and
technology resources effectively into the
developmentally appropriate program for young
children.

0. Ability to assess the child's environment by
conducting classroom observations and home visits

P. Ability to participate and assist in family
centered assessments and in the development and
implementation of the Individualized Family
Service Plan (IFSP) or Individualized EdP:ation
Program (IEP) for young children wif. handicaps.

Q. Ability to use developmentally appropriate
learning strategies in a variety of service
delivery settings including the home, center,
preschool and school.

23
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R. Ability to use appropriate procedures in caring
for infants, toddlers,.-Or young children.

.

S. Ability tb organize,4Upirvise, add manage staff
and volunteers in iMplementing the 'educational

,

prograC ,

-

IV. Communication and Language Arts

A. Ability to identify and'apply teaching skills that
contribute to the development of effective
literal, interpretive and critical-thinking,
listening, speaking, reading:and writing.

B. Ability to assist young Children to develop
effective readiness, for Writtlen,communication,
emphasizing the prewriting.process, language
mechanics, appropriate grammar, and legible

. handwriting.

C. Understanding of the stages of writing; ability to
reinforce .early writing experiences and integrate
writing across the total program.

D. Ability to assist young children in effective
speaking according to purpose, audience, and
occasion; ability 'to assist young children develop
group discussion skills.

E. Ability to identify and promote an appreciation of
literature appropriate to young children;
including English, American, world literature,
and literature of various genres from a wide
representation of authors and cultures appropriate
to young children.

F. Ability to promote emerging cultural literacy as
well as emerging functional literacy of young
children.

V. Reading

A. Understanding of oral and written language
development and its importance for reading
development from the child's earliest use of
language through formal independent reading.

B. Understanding of the role of listening,
comprehension, and pre-writing in the development
of reading.

C. Understanding of and ability to use appropriate
techniques such as questioning strategies to
stimulate thinking.
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D. Understanding of and ability to teach various word
recognition and word analysis techniques..including
phonetic generalizations, whole wOrd techniques,
context clues, syntax clues, and structural
analysis.

E. Ability to assist young children to develop
foundation skills such as auditory discrimination,
letter sound correspondences, application of
phonics, visual discrimination, and sight word
recognition.

F. Ability to determine reading levels using multiple
means to assess children's achievement; ability to
develop a group profile and use results to
individualize learning.

G. understanding of reasons for reading difficulties
and ability to use this knowledge in planning
alternative reading opportunities.

H. Ability to use, oral and silent reading
appropriately.

I. Understanding of and ability to use major
approaches to reading (whole language experience,
individualized, basal, and eclectic).

J. Ability to integrate and reinforce reading
readiness, pre-reading, and word recognition
skills through all areas of the educational
program.

VI. Mathematics

A. Understanding of and ability to teach the basic
ideas and principles of mathematics.

B. Ability to identify and use problem solving
strategies in mathematics related to young
children's everyday experiences.

C. Knowledge of and ability to explain to young
children the concepts of numeration, operations,
fractions, decimals, graphing, probability and
statistics, estimation, problem solving, and
measurement.

D. Ability to identify error patterns in the
mathematical thinking of young children and
provide developmentally appropriate experiences to
assist children in their understanding.
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E. Ability to select, use, and develop materials,
manipulatives, discovery activities, and
laboratory experiences for demonstrating and
developing children's understanding of
mathematical concepts.

vII. Social Studies/History

A. Ability to plan and implement group activities
involving young children in appropriate decision
making and leadership experiendes which develop
social skills and peer relationship
responsibilities.

B. Understanding of the function of government and
the responsibilities of citizenship.

C. Ability to identify and apply social science data
collection skills including gathering, organizing,
analyzing, reporting, drawing conclusions, and
decision making.

D. Understanding of and appreciation of diverse
cultures, ethnic heritages, and languages; ability
to implement an anti-bias educational program.

E. Ability to identify physical features of the
earth, use maps, and describe the interrelatedness
of economic, geographic, and social concepts at a
developmentally appropriate level for young
children.

F. Understanding of commonly known historical events,
symbols, and historical figures and their impact
on our society; ability to relate this
understanding at a developmentally appropriate
level for young children.

VIII. Scielice

A. Understanding of the relationship between science
and technology, and the impact of science and
technology on our society.

B. Understanding of and ability to model scientific
inquiry as an approach to problem solving.

C. Understanding of physical and life science
concepts as they relate to environmental
conditions, conservation, and wise use of natural
resources.
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D. Ability to integrate science and other academic
areas, particularly mathematics.

E. Understanding of scientific concepi.2; involve
young children in,hands-on exioldratory activities;
ability to use scientlific instrurnentS, to devise
demonstrations and eimple experiments and field
experiences to whidh illustrate scientific
principles, concepts, and-laws.

F. Ability to integrate community resources in
science learning experiences.

IX. Foreign Language (applies only to teachers of foreign
language in grades preK-3)

A. Knowledge of the foreign language and ability tn
speak with a command of vocabulary and grammar,
listen with understanding, read with
comprehension, and write with clarity and
precision at a level equivalent to that required
of secondary foreign language teachers.

B. Understanding of the daily living patterns,
history, geography, culture, customs,-and
achievements of the major countries in which the
language is spoken.

C. Understanding of first language acquisition and
development and its relation to second language
learning among young children.

D. Understanding of the differences in the ways in
which children, adolescents, and adults learn a
second language.

X. Health and Safety

A. Understanding of and ability to apply biological,
social, emotional, and environmental concepts that
promote wellness and sound nutrition.

B. Ability to assist young children in developing
decision making and interpersonal skills necessary
to promote good health and personal safety.

C. Ability to use appropriate health appraisal
procedures and to recommend referral when
necessary.

D. Ability to administer first aid procedures in
emergency situations.
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E. Ability to identify hazards, assess risks, and
take appropriate corrective steps in various
settings.

F. Understanding of and ability to use basic safety
procedures in dealing with accidents and
disasters.

G. Ability to recognize signs of emotional distress
and child abuse in young children.

I. Knowledge of basic health management needs of
infants, toddlers, and young children with regard
to communicable diseases and childhood illnesses.

XI. Physical Education

A. Understanding of the knowledge, skills, and
attitudes that are goals of physical education to
include physical fitness, coordination, rhythmic
movement, and games; ability to implement learning
strategies and assessments appropriate to the
developmental level of young children.

B. Ability to use physical activities to promote
respect for individuals, rules, equipment, fair
play, safety, and cooperative play.

XII. Arts Education

A. Ability to use the arts to stimulate creativity
and as a means of expressing ideas and using
symbols.

B. Understanding of the developmental relationships
between the arts and other areas of the
curriculum; ability to integrate art, music, and
drama with other areas of the educational program.

C. Ability to use experiences in the arts to build
positive attitudes toward self and others.

D. Ability to use expressive techniques including
pantomime, role playing, improvisation, rhythm,
movement, and singing.

Guidelines

I. Knowledge and skills specified for teacher candidates
in early childhood education will be developed in the
general education core, the professional education
core, and the major. Course work in the three areas
will ensure knowledge of what is taught in programs for
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young children, particularly language arts; reading,
mathematics, social st4dies, and sciende and:the
ability to apply the generic teaching knowledge and
skills to the various educationaVpregram areps .which
facilitate basic literacy, social competence and
thinking/problem-solving in young children.

Teacher education programs will enable teacher
candidates to acquire knowledge and skills specified 4n
human growth, development and learning; family
involvement and community consultation; planning and
facilitating development; communication and language
arts; reading; mathematics; social studies; science;
health and safety; physical education; and arts
education. Many of these can be met in the general
education core and academic major as well as in the
professional education core.

III. The major, consisting of courses offered primarily by
faculty from arts and sciences disciplines, will
include in-depth study in one or more fields, will
foster the ability to integrate knowledge across the
disciplines, and will promote an understanding of the
processes of inquiry and research. Enrollment in such
a major will be open to students who are preparing for
licensure in early childhood education and to students
who are not. Options include the following:

A. An interdisciplinary major, which includes study
in what is taught in early elementary grades
(e.g., English, reading, mathematics, science,
social studies, and foreign language) and which
may be combined with study in other fields (i.e.,
psychology, cultural anthropology, and sociology)
related to how young children learn in the context
of their environment. Majors in liberal studies
or American studies are particularly appropriate;
other majors will be considered for approval.

B. An interdisciplinary major in human learning which
draws upon fields such as psychology, sociology,
cultural anthropology, biology, and child
development and which focuses on how young
children learn and develop in the context of their
environment.

C. A major in a single discipline. Majors in child
development, human growth and development, and
developmental psychology are particularly
appropriate; other majors will be considered for
approval.

P9
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Iv. Interdisciplinary majors will be carefully designed and
coordinated by participating disciplines and
accompanied by academic advisement for prospective
teachers.

V. Programs will provide focused study of reading which
will be included either in the major or in the
professional education core.

v1. The utilization of computer technology as an aid to
teaching will be included in the major or in the
professional education core.

VII. Early childhood teachers who teach a foreign language
will demonstrate knowledge and skills specified for
teachers of foreign language in the language taught.

VIII.Teacher candidates will have internship or student
teaching experiences in both preK-K and 1-3.

A. Teacher candidates will have field experiences
involT a variety of settings which may include
home-based, center-based, and public (or state
approved) school-based settings. Such placements
will be in sites sponsored by education agencies,
other public agencies, or state licensed and/or
nationally accredited private agencies. Teacher
candidates will observe and/or be supervised by
qualified practitioners experienced in early
childhood programs.

B. All sites for the student teaching semester or
full year internship must be approved as part of
the regular teacher education program approval
process. All sites will be evaluated on a
continuous basis by the institution of higher
education to assess their appropriateness and
quality as student teaching or internship sites.
Teacher candidates will be supervised by
cooperating teachers and/or other licensed
professionals who are qualified and experienced in
early childhood programs.

IX. Because the early childhood education teacher teaches
in settings for infants, toddlers, preschoolers, and
children in early elementary grades, it is understood
that the knowledge and skills in professional education
standards will be adapted to meet the particular needs
of the early childhood education teacher, especially
regarding professional, ethical, and legal issues
related to both school and non-school settings.

C.
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X. These Standards refIeCt the; broad. nature 0,04y
childhood education and cculd provide a baei4.:for
defining 'thS4squir*OritS0fothst*e/atO*ROSsional
roleSsuch as..pareiteaii*Or*Mre7FO*VersfOilly
advocates, and Ch.lid,-life :e.dUce,tprb:

XI Teacher candid#etiricii4reVi441Tiiteh4CtO-tpach,
but who have coM01e00.*1:04.Y0hildhO04:edi*Ation or
child development undirgia0Ukte-4it.grad4t4,0006
program (B.A./B.5. 't,til.Ndidanb*teq00M-0104d for
initial licensuie iftheYA**theithOW4adge
for the early childhood edUoStion.qpreKt3y endOrSement
area and have completed an Onfianted Siudent teaChing
semester or full year internship involving both preK-K
and 1-3.

NOTE: The new requirements for early childhood
education will become effective for initial and
additional endorsements no later than May 1, 1995.
Candidates completing approved programs earlier may be
recommended by the institution of higher education for
the early childhood education (preK-3) endorsement.
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Additional EndQrsement (to be added to Additional
Endorsement Standards)

7. To add early_s_hidducation (preK-31:

a. If the candidate is endorsed ,in elementary
education K-8 or 1-8, the bahdidate4Ust have the
knowledge and skills foe thel'idditional
endorsement area and a field, experience of no less
than 160 contact hours in preK (for K-8) or both
prek and K (for 1-8)

b. If the candidate is endorsed in a special
education area, secondary eduCition area, art,
music, health, or physical ediacation, the
candidate must have the knowleage,and skills for
the additional endorsement area and a field
experience of no less than 160 contact hours in
both preK-K and 1-3.

c. If the candidate is endorsed in K-3 and completed
a program approved by NAEYC and/or NCATE, the
candidate is eligible to renew the license with
the preK-3 endorsement beginning May 1, 1991.

State Board of Education, Authorization
No. 331831, 1,350 copies, June 8, 1990.
This public document was promulgated at
a cost of $0.63 per copy.
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